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ABSTRACT

The bulletin is intended to assist local educational
agency administrators in developing and/or strengthening and
expanding occupational services for disadvantaged and handicapped
persons as required by Federal and State legislation and outlined in
the Tllinois State plan. The publication opens with a discussion of
tte criteria for the identification of handicapped and disadvantaged
persons. To help local school districts implement their prograns,
examples are presented of services and program components which are
not usually provided in regular occupational programs. Aspects
covered are modification of regular programs, (curriculum and
instructional materials, scheduling modification, and supplemental
educational services): special occupational programs, staffing;
facilities:; and a formal annual evaluation of the total occupational
program. The fourth chapter explains State requirements for preparing
local district one- and five-year plans for occupation education, as
they apply to planning and reporting of Programs for handicapped and
disadvantaged persons. Thea final portion provides guidelines for
local educational agency recordkeeping in compliance with Federal
legislation and the policies of the State Board of Vocational
Education and Rehabilitation. (Author/BP)
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FOREWORD

In passing the Vocatienal Education Amendiments of 1968, Congress gave the Siates
and Ametica's educators a challenging mandate 10 provide meaningful occupational
education to all people, including disadvantaged and handicapped individuals. The
Division of Vecational and Technical Education in Winois has accepted this challenge.
As director of the Division, | encourage loual educatots 10 become partners with the
U.S. Office. ¢f Education and the Division i carrying out the mandate.

This bulletin is intended to assist local educational agency administrators in developing
and of strengthening and expanding occupational programs and services for disad-
vantaged and handicapped persons. This publication includes information on the
identification of these individuals and examples of programs and services to be
provided for them. It also refates to the need for the local educational agency to keep
records for accountability in terms of compliance with the Federal legislation and the
policies of the State Board of Vocational Education and Rehabilitation.

Sherwood Dees, Dl_rector
Division of Vocational and Technical Education
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introduction

tach one is equally an ndividual and antitied to aqual opportunity of development of
his own capacitios, be they large or smailin rahge.”
Johin Dewey

In passing the Vocational Education Act of 1963 and the Vocational Education
Amendments of 1968, Congress intended to imake occupational training and retraining
accessible to “persons of all ages in alt communities,” including those persons who are
disadvantaged and handicapped. They are often denied the development of salable
skills because of the lack of adequate facilities, equipment, special services and
prograims.

The Act shifted emphasis from limited occupational program categories to people in
need of training: new entrants to the job market, employees seeking upgrading or
retraining, unemployed persons, and individuals having particular problems which
make it difficult to cope with the changing world of work. The Amendments stipulated
tiat the State (not the locai educational agency) must utilize at least 156 percent of its
Federal annual basic vocational allotnient of funds for occt pational programs for
dgisadvantaged persons and at least 10 percent for handicapped persons. The
legisiation s restrictive in identifying disadvantaged and handicapped persons to avoid
dissipztion or commuingling of earmarked funds with the funds for regular occupational
pducation programs.

“he State Boara ot Vocational Education and Rehabilitation, Division of Vocational
ard Technical Education, annuaily submits to the U.S. Commissioner of Education a
State Plan. It incluces activities and projected expenditures related to services and
programs for disadvantaged &and handicapped nersons. The Division provides con-
cultant services and ancillary services to help local educationat agencies in fulfilling the
objectives of the Siate Plan and Federal legislation.

in developing programs and services according to the intent of the Federal statute and
the poticies of the State Board of Vocational Education and Rehabilitation as they
apply to disadvantaged and handicapped persons, a local district needs to consider the
‘ollowing major points:

The identification of handicapped and disadvantaged persons must be based
upon the effect, not the cause, of the handicap or disadvantagement each
persons faces.

To the extent feasible, handicapped and disadvantaged persons should become
full participants in regular occupational programs.

To involve handicapped and disadvantaged persons in regular occupational
programs modifications of such programs and/or additional educational
services will be necessary.

If handicapped and disadvantaged persons cannot be co served through program

modification o1 special ancillary scrvices, special programs of occupational
cducation will he necessary.

4 A
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IDENTIFYING DISADVANTACED AND HANDICAPPED PERSONS

Proper identification of disadvantaged and handicapped persons tacilitates oc
cupationa! education program planning; evaluation; reporting ana funding; and ac
countability at fcderal, regiona!l. state, and local levels. Euch local educational agen. y
should establish its own identification system based on the definitions and the criteria
as expldined in this chapter.

The identification process is an annual activit,. A person who has cvercome his
disadvantagement ot handicap during one school year st uuld not need special services
the next yedr tu succeed in an oc upational progran:. Therefore, e should no longe:
be identitied as ¢ advantaged or handicapned. Alco, a student who has been iden:
tified as disadve * iged ot handicapped i the program s aiuch he was formerly
enroi-E may ac tunger be so identified i ve changes to a - gram in which he can
succeed without special assistnee.

Identification of a Handicapped Person

A handicapped parson is one who has a mental or phys:cal handican v-hich prevents
him from succeeding in a regular cecupational program aesigned for a person without
such a handicap, and who for that reason, needs a program modification, sup

plemental services and ‘or a special occupdtional program in oraer to benefit from
occupational education.

The identification st include both the natue of the handicap tmentally retarded
deaf, speech impaired, visually handicappea. emotionally d'sturbe 4, crippled. or other
health mpairment! and the effect of the handicap which is preventing success in
regular occupational programs. Criteria from other State agencies may be used in the
identification of handicapped persons.

Identification of a Disadvantaged Person

A disadvantaged person is one who has an academic, socioeconomic, cultura! or other
o sadvantagement which prevents him from succeeding in a regular occupational
nrogram designed for a person without such a disadvantagemont, and, who for that
reason, needs . program maodification, supplemental services and or special oc
cupational pragram in ordet to benefit from occupational education.,

Disadvantaged persons shall be identified by une or more of the following criteria or
other sinular documented critern:

o Are overage tor grade by atleast two years

® Have difficulty comimumcating v wniting or speaking

o /e frequently absent froa class or work without apparent cause

& Have da reading level at least two grades below grade placement

e Ha.na mathemutical alnhty atleast two grades below grade | lacement
e Exhibit hostile or apatheuc behavior

o el ruonuia antaldn: e to conlone thet ecfticational prograns

cn
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Individuals,
Not Groups

Ability To
Succeed In
Regular Program

Dual Id.ntification

Identification of a student as both handicapped und disadvantaged is justified if the
local district identifies two distinct deficiencies for which he must be provided services
or modification in orc'er to succeed in his occupational program. An example m.ght be
a hearing impaired student who has a history of being absent, causing him to fail
subjects and fall behind his age group in class placement. Assigning hiin to a social
worker hired to work with students, their parents, and other staff members to curb
truancy in the district might be the solution to his disadvantagement. Installation of an
amplifier, headphone, and a multi--tirectional mike might enable !:im to hear both his
occupational instructor and his classmates when individual hearing aids are
inadequate. The main point to consider is that two distinct problems are identified and
dealt with by the local district, justifying the multiple claim - a handicap and disad-
vantagement for one person.

Amplification of Definitions

Under the Vocational Education Amendments of 1968, the identification of disad-
vantaged or handicapped persons must be based on the following conditions:

e The individual is not succeediny or cannot be expected to succeed in a regular
occupational program.

e Individuals, not groups, are identified.

e The individual's disability is a contributing factor to his lack of success.

e The individual is idei.tified by the effect, not the cause, of his discdvantagement
or handicap.

The Federal statute is specifically directed to individuais who are unable to suzceed in
a regular occupational program; it is not directed to any person outside the “inability to
sicceed’’ context. Nor is the statute concerned with any group of pursons outside the
“inability to succeed’' context, 1,0 maiter how many apparent common characteristics
they share. For example, residence in a target area, such as a ghetto or an
economically depressed area, is not sufficient reason for identifying all persons within
the area as being disadvantaged in terms of an occupational program. The statute is
concerned with th2 precise purpose of providing meaningful occupational education
programs for all individuals no matter whare they may live.

A regular occupational education program: has an estublished rate of progress which is
expected of all students. The objectives of the program are identified in terms of
specific occupational skills; completion of the program depends upon the ability of the
studeint to reach the program objectives within the specific period of time allotted.

Measurement of an individual’s ability to succred is not simple. For example, a
paraplegic may be handicapped in one regu'ar nccupational education program and
not in another. Again, a student might be identi.ied as disadvantaged as a freshman
but not when a sophomore, junior or a senior due to alleviation of his disad-
vantigement or different demands of his occupational education ccurses at the upper
secondary level. The local educational agency has the responsibility to Jetermine
annually whether a student needs special servicas and or special programs to tevelop
his abiities in an occupational program of his interest and within his potential,



Cause and Effect

The Federal regulations state that the term “disadvantaged persons” inc'udes persons
whose needs for specially designed educational programs and services result from
poverty, neglect, delinquency, or cultural or linguistic isolation. The phase “result
fromi * may be paraphrased by ‘‘are caused by."

Many persons can perform successfully in occupational education programs even
though tliey are poor, neglected, linguistically isolated, or a member of a minority
group. Many are motivated to success in education because of their poverty and as a
means of escaping from poverty. To identify the cause of a disadvantagement may
place an unnecessary, unusual, and perhaps impossitle burden on the teachers who
must make the identification.

Special occupational education programs and other forms of assistance to the
disadvantaged may not be formulated on the sole basis that a person is black, Spanish,
pocr.a migract or tor any other cause. Instead, services and remecial action must be
drs gned or moditied to overcome specific effect, such as academic deficiencies or
motivational problems as identified by the teacher, the counselor, and ctlier
professionai staft. For »xample, special tutorial help may be required by a student to
overcome his English deficienc, which prevents him from achieving occupational
success. His incompetency is the effect; English not being spoken in the home is the
cause.

Treatment of specific effects frequerntly requires knowledge of their causes. Whenever
appropriate, causes may be identified, but only to the degree that such knowledge
enables the teacher (0 help the individual student. The specific objective of the
provisions under the vocational education legislation is to ensure occupational
aducation success 1o all; other statutes and other funds are generally concerned with
hroader social obligations.



Curriculum
And
instructional
Materials

IMPLEMENT!NG PROGR/.{AS AND SERVICES

The Vocational Education Amendments of 1668 presenmt an unlimited challange for
educatcts tc provide programs and services 10 ensute occupational education success
for disadvantaged and handicapped persons To translate that challenge into ad-
ministrative practicabhility, local school personnel need such basic information as the
number of persons to be served, their needs, suggestions for added services andor
programs whicli might be implemented to help them achieve success, projected costs
in relation to effectiveness, and the availability of suppiemental services provided by
existing community and state agencies. Program planning, development and im-
plementation should involve professional statf, specialists, advisory/coordinating
committee, and parents.

Identification of disadvantaged and handicapped students ard a diagnosis of each
idividual's needs precedes placement into an occupational curriculum. They should
be emerged into the mainstream of occupational educa‘ion through program
modification and ancillary services. They should be placed in special occupational
programs only when integration is impossible or riot feasible. In either case, services
and remedial action must be designed to overcome specific effects caused by
a disadvantagement or a handicap.

Presented in this publication are examples of services and program components which
are not usually provided in regular occupational programs. The examples should not
limit local personnel in their planning. Local needs may be met by specific and unique
services not found on any list. However, according to Federal regulations, food,
lodging, and medical and dental services, while necessary for the well-being of in-
dividuals, are not allowable expenditures of Federal vocational education funds.

Modification of Regular Programs

The current trend in occupational education is toward the development of sequential
occupationa! information, orientation and training programs. Disadvantaged and
handicapped persons are often denied the opportunity to ndrticipate in these
programs. Frequently, modifications in regular courses are all that are necessary to
enable them tc enroll and 1o succeed.

Local personnel shouiu (1) identify the individual's problems which impede his par-
ticipation in a regular occupational program and (2) identity the changes in curriculum,
instructional materials, equinment, facilities or methods which will help t~2 individual
achieve occupational success. One way to help determine needed modifications is to
complete a task analysis. This involves breaking down each procedure required in a job
into tasks and then each task into various components to identify necessary
modifications of instructional materials, equipment and teaching methods.

A curriculum modification will often enhance the success ratio for handicapped and
disadvantaged persons within reqular course offerings. A modification might he as
simple as utaizing individual textbooks and instructioral materials or providing printed
rather than verbal instruction for hearing impaired students. Examples of modifications
to help individual students who are enrclled in reyular occupational programs follow:

1. Adaptations of curriculum 1o ditferent time allocation (within regulations of the
School Code)

e shorter instructional period

e longer instructional period

S
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lunger total time for « nurse completion

summer orientation fo: remediation program

2. Specially dcsigned textbooks, instructional materials and equipment
modifications

individualized instructionai packages

materials in Braille

latge print matcerials

signals which use sound rather than sight (safety devices)
printed rather than verbal insttuctions

cignals winch use sight rather than sound (satety devices)
sound amphficaton devices

add tations of reguiar equipment, such as hand controls added to macihines
usually operated by foot controls

specil desks and work tables for students in wheelchars
simplified equipment

simplified instruction gudes and manuals

In some instances a scheduling modification might be the only agjustment necessary
1o enable a bandwvapped or disadvantaged student to succeed in his occupationgl

frogram

schedule.

A mcddication would Tkely affect utilization of statt as well as the student’s
Examples of moditied scheduling include the following:

Flexible schedule which permits program entrance. exit at mtervals as student
proyresses.

Mini courses of single skill development within a broader program of study.
Lab type courses for extended study or deficiency remediation.
Extensions of time for program comnpletion.

Instruction on an individual basis.

Programs conducted in cooperation with husiness and industry

Other addiional services requiring significant modifications of the student’s
schedule.

5



Throughout this publication referance has been made to supplemental educational
services {or disadvantaged and handicapped students in regular and special oc:

Supplemental . ) \ . X o
Em‘xéauonat cupational programs. The term refers 10 services which (1) are provided in addition to
Services those educational services provided for regular students and (2) are correlated with the /

eccupational program. The following list may include some previously mentioned as
weil as additional examples.

e Psychological services (testing, evaluation, consultation ai.d diagnosis)
e Vocational guidance and counseling

-o Job placement and follow up

e Transportation services in addition to those supplied regular students

® Tutcrial services

e Bilingual instruction

e Bicultural arientation

e Reader services for the visually handicapped persons

e |Interpreter services for deaf persons

® Guide services to assist physically handicapped persons

® Note-taking services

e Family counseling services related to the occupational program of students

e Big brother or sister arrangement

Special Occupational Program

n some instances, inclusion of handicapped and disadvantaged persons in regular
cecupational programs is not feasible. For these students special programs may be the
cnly avenue for providing them with occupational instruction. For many, a special
program ot class is necessary only as a stepping stone 10 later integration into a regular
[srogranty,

The teliowing local conditions might lead to the decision for establishing a special
ouvLupational program:

e Integration into a modified occupational program and the provision »f sup.
plemental services witl not meet the needs of the student.

e Maximum use can be made of facilities, special equipment, instructional
materials and staff.

e One or hoth of the above canditions exist and sufficient number of students with
similar needs are available to make a special program feasible.

10




Special Assignments
For Existing
Staft

The special occupational program must be designed to overcome specific effects. The
information discussed previously on progrum modifications, supplemental services,
speci®' facilities and equipment, and special staft apply when designing and im-
plementing special occupstional programs. These “'special’” elements serve 10 dif-
ferentiate special occupational programs from ability tracking programs.

Staff

The provision of special supplemental services frequently cer ters around assigning
special duties to existing staff and or hiring additional speciaiists. Staffing usually
depends upon the number of students and their needs, the curnicula provided and local
resouices.

I otder to deliver addiionds senvices  locdi educatio i agencies ma, make ad
justments in stalf assignments. For example, o statt member nugh' 1 assiged fewe
classes in order o dedclop specdd matenals for handicapped and disadvantaged
persons or to coordinate federal, state and cammunity seivices for this target group.
Another stat! member pugbt have oo catended day 0 allot time o identitying
disadvantagea and handwapped individudals and deteranining the anciilary services
needed. The foliowing st mcludes examples of activities which might be assigned ¢
stall members:

dentify handicapped and disadvantaged persons

provide vocatenan evaivation ot diggnosis

define occupationai oppottunities for bandicapped and disadvantaged persons
develop ot modify instructional matenals and teaching techimiques

sucure special nateoals s supplies and equipment

ientify  develop god coordinate commaiity resources

sorve as haison with agenetes and o anroviding specianced services far
hande. apped and disadvantaged persone

cootdinate al services fur nandicapped ana disadvantaged persons (specal
cducation. basie education, communmty iand social agences)

chait advisoty groups. curniculun committee o other groups
provide 1ob placement services
provic e follow ap and evaluation services

rectit handicapped  ann disadvatitaged  porsotis  into existing  programs
tespecially i piior colleges?

condu Cor provide et adic e senace traning for tocal stafl,

b
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Additional
Stuff

Statt
Development

A social worker is an example of a staff member hired on either a full-time or part-time
basis to help those handicapped and disadvantaged persons who have social or other
problems hindering their learning. Habitual truancy might easily prevent a student from
succeeding in a regular occupational program. A social worker might be assigned to
work with the student, his parents or guardians, community service groups, and the
teachers to identify the reasons for truancy and find ways to overcome the problem.
Other examples of the use of additional staff members to provide supplemental ser-
vices are the bilinguist to help Spanish-speaking students and the teacher-aide to
provide additional instruction within the class. Additional examples of specislists in-
clude the following:

¢ Program developer/planner/ coordinat-r
¢ Language or math specialist

¢ Bilinguist

¢ Speech therapist

¢ Social worker

¢ Psychologist

e Other remedial educational specialists
¢ Instructional aide, teacher aide

e Other para-professionals

¢ Job placement coordinator

o Vocational guidance specialist

o Teacher for desf, blind, souially maladjusted, etc.
o Interpreter

e Work experience coordinator

o Media specialist

o Artist or illustrator

o Curriculum specialist

Although staff members usually are given assignments based on their training, ex
perience or ability, some may require additional knowledge and skills to meet current
needs. Workshops, seminars and conferences are typical ways to obtain in-service
training, Visiting outstanding programs is another. Local educational agencies may
exchange staff to accomplish a similar goal; others may fund expenses of local per
sonnel 10 obtain format education courses related to their specific assignments. Staff
development can be a supplemental service if the purpose is to help the teachet
provide special services for handicapped and disadvantaged students in occupational
programs.

12



Facilities

A physical facility can be the barrier which prevents some students from participating
in an educational program. The facility and its equipment should be easily accessible
and must be safe and arranged to accommodate the needs of handicapped students.
Often present facilities can be modified to meet these needs; sometimes special
tacilities must be provided. Examples of facility modification follow:

o Special lighting for visually handicapped persons

o Improvement of acoustics for hearing impaired

o Ramps, wider doors and lower fountains for persons in wheelchairs

¢ Physical adaptions in restrooms and lunchrooms for handicapped persons

* Modiiications in desks, work tables, and major equipment.

Special facilities required for teaching disadvantaged and handicapped students can be
provided by the local educational agency off campus as well as on campus. For
example, the local agency may rent a nonpublic classroom space in a more accessible
location for the students. It can contract with a private nonprofit agency which can
provide occupational programs and services more effectively and economically.

Workshop facilities, either on a tuition fee basis with a comprehensive community

workshop or as an integral part of the local educational system, are becoming common -

components of educational systems. A specialized staff in connection with the special
facility offers a local educational agency the opportunity to provide supplemental
services (diagnosis, adjustment training, work experiences, etc.) to enhance the
siudent’s occupational program.

Diagnostic laboratory facilities, both private and public school operated, are another
kind of special facility geared to providing an array of diagnostic services for handi-
capped and disadvantaged persons. One such service is job sample testing which
assesses the vocational potential, stamina, and interests of the individual person so
that prescription education can be more readily offered and geared to the identifiable
characteristics of the individual.

The typical industrial arts facility may offer valuable individualized instruction,
orientation activities, diagnostic evaluations and motivational components of a
sequenced program for handicapped and disadvantaged persons. Some schools report
excellent results with these persons when utilizing such facilities to provide orientation
to the world of work and to occupational programs,

In sparsely populated areas purchase rental and operat-on of mobile units can serve as
classrooms, diagnostic centers, or counseling and guidance units.

Evaluation

A formal annual evaluaticn of the total occupational program for disadvantaged and
handicapped persons is *ital 1o serving their needs The evaluation sheuld relate to
program goals, objectives, activities and the product. It should encompass the
curricula, facilities, equipment, job placement, follow-up and other supplemental
services. The evaluation shouid lead to further decisions regarding program im-
plementation. Individuals and groups involved in the evaluation might include local
teachers, administrators, present and past students, parents and advisory committees,
as well as outside groups or agencies.

10
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Section A - General
Information

Section B
Administrative
Organization

RELATIONSHIP TO LOCAL DISTRICT ONE-AND FIVE-YEAR PLAN
FOR OCCUPATIONAL EDUCATION

Integral Part of Plan

Occupational education for handicappped and disadvantageo students is an integral
part of the total plan for occupational education and, as such, is reimbursable in the
same manner as all other programs - namely, by units of credit generated within the
programs plus all applicable weighted factors.

Application for program approval and reimbursement is made by the local district
preparing and submitting a local One and Five Year Plan for Occupational Education to
the Division of Vocational and Technical Education. As for all occupational education
students, this plan will describe and enumerate all local occupational offerings for
disadvantaged and handicapped persons, including those students participating in
regular occupational programs and those enrolled in special occupational programs.

Guidelines and Format for Planning

This chapter explains Bulletin No. 2, Guidalines and Format for Preparing Local
District One-and Five-Year Plan for Occupational Education, Sections A-F, as
applied to the planning and reporting of programs for handicapped and disadvantaged
persons. Two useful reference publications are Builetin No. 4, Criteria for Program
Approval and Financial Support, And Bulletin No. 5, Descriptions, Definitions,
and OE-Coding.

This section requires no specific information related to programs and services for
disadvantaged and handicapped persons.

Section B has special signifiance for reporting administrative organizations for
programs for disadvantaged and handicapped persons Questions 2 5 deal with joint
agreements. The section is printed on page 13 along wi h related comments.

11
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Section C -

District Objectives,
Policies, and
Program Description

Section D -
Estimated
Number of
Students To
Be Enrolled
During Year

Section £
Five Year Plan

Section F
Tentative Budget
for Occupational
Education

Among other things, Section C requires a narrative description of the district's ob-
jectives and its plans for courses or programs, ancillary services, utilization of com-
munity resources and evaluation. The section is printed on page 15 along with
suggestions for including information regarding programs for disadvantaged and
handicapped persons.

Section D consists of two major parts. The first part, Form VE-4, is important for
reporting disadvantaged and handicapped persons in grades 9-adult; the second major
part, VE-6, is used for reporting elementary students and adults in non-credit courses.

Examples for reporting programs and enroliment of disadvantaged and handicapped
persons are provided as a guide on page 19. The first entry shows participation of
handicapped and disadvantaged students in a regular occupational course. The
second entry shows participation of handicapped and disadvantaged students in a
regular cooperative occupational education program. The third shows a special oc:
cupational program and the sequential coursess included in it.

The second major part of Section D. Form VE 6 reports elementary programs and or
non credit (adult) courses. Althouigh the weighied factors tor the handicapped and
disadvantaged are not applied to elementary programs, they may be applied to courses
offered to adults and should be reported in a manner similar to that already discussed
on page 19.

Section E reports the long range plan for credit and non-credit courses. This includes
pians for 1) changes in reqular cowses thar affect disadvantaged and handicapped
persons and (2) the addition or deletion of special courses for handicapped and
d'sadvantaged persons.

The estimated total costs for occupational education should include those costs
projected for occupational education for disadvantaged and handicapped persons.
Likewise, the total revenue anticipated from other state and federal sources and from
other sources (such as payments from other districts participating in joint agreement)
should include funds related to occupational education for disadvantaged and handi-
capped persons.



NOTE: If applicable, include information

on occupational education for disadvantaged
and handicapped persons under items marked
with an asterisk.

School Name

SECTION B
ADMINISTRATIVE ORGANIZATION

1. Describe the administrative organization of occupational education in your educational agency.
A narrative and/or a chart may be used or attached.

2. Does your district have a joint agreement with any other district for occupational education
programs?  Yes No If yes, check: AVC Two or more districts

Other (Explain)

< /dentify all joint agreements for occupational education
programs. The purpose of one such agreement might be
the provision of an occupational program for disadvantaged
or handicapped students. (Districts which are operating under
a joint agreement for special education and whose plans
include occupational education may submit an occupational
education joint agreement.)

3 Designate the administrative district or districts of the joint agreement that are applicabie to (2) above.

4. A current copv of the above joint agreement and appropriate signed rasolution page must be kept
on file in the administrative offices of all districts participating in the joint agreement. A copy of
the agreement and signed Resolution Page must be submitted to the Dwision of Vocational and
Technical Education with this Plan.

5. Does your district contract with any private institutions to provide occupational education for
your students? Yes No . If yes, a signed, curient copy of the contract
shall be submitted with this Plan,

6. In the chart below, list the approximate number of students from your district which will be
attending classes in other school districts covered by a joint agreement.

Number of Students

Industrial Applied biol. Business Personal &
Onented Health & Agniculture Mkt & Mgmt. Public Service TOTALS

o /nciucde n the number of students those rdentified as
chsaddvantaged  or handieanped.



7 Number of students, «f any, from other_districts expected to enroll in proposed local programs
as listed in this Plan:

o /nclude in the number of students those identified as
disadvantaged or handicapped.

'8 Number of students, if any, from private or parochial schools expected to enroll in proposed
local program:

ol /nclude in the number of students those identified as
disadvantaged or handicapped.

- 14--
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DIRECTIONS:

' OBJECTIVES 1.

* STUDENTS 2.

SERVED AND
OCCUPATIONAL

PROGRAMS

NOTE. If applicable, include information

on occupational education for dissdvanteged
and handicapped persons under items marked
with an asterisk,

SECTION
DISTRICT OCCUPATIONAL EDUCATI I0GRAM DESCRIPTION

Please respond to the following eight questions with concise, narrative statements.
Questions should be interpreted and answered as each applies to your district’s
program. Narratives must include the items given below each question as they

apply to your program. However, if on last year's Status of Plan Report, Section C
was returned marked ‘‘Acceptable’’, update questions 6, 7 and 8 and submit a
duplicate copy of questions 1 through 5.

If an on-site evaluation has been conducted this school year, all eight questions
must be updated.

The above information becomes Section C of your District One and Five Year Plan.
What are the OBJECTIVES of the district’s total occupational program?

State the objectives, in measurable terms, as they apply to the district’s prnposed tutal
occupational education program,

4 Give the objectives of the occupational education program frr
disadvantaged and handicapped persons if the objectives differ
significantly from the obfectives developed for the total occupa-
tional program for all other students within the district. If the
obfectives are the same for all persons within the district, no
additional information s needed

How wiil proposed district’s occupational objectives meet the needs of all students?

a. A brief, concise course description with credits or contact hours granted related
instruction and on-the-job coordinaiion for cooperative education programi, must be
included for each course listed in Section D. A description of the elementary
occupational information program must be submitted if applicable.

The description of a regular occupational education program
wherein disadvantaged and handicapped persons are participants
need not be repeated.

Include a course description of any special occupational course(s)
offered for disadvantaged and/or handicapped rersons. Among
other things, the description must include credits or contact
hours granted. If a cooperative occupational education (work
experience) course is being described, refer to both the related
class and coordination of on-the-fob experiences.

b. List the criteria used in identifying disadvantaged and handicapped students and
the additional services provided to these students that would justify the added
funding factor.

‘ List the criteria used in identifying disadvantaged and handicapped
persons (not specific individuals). Refer to Part |, Section 3.0 of
the llhnois State Plan and the chapter on lIdentifying Disadvantaged
and Handicapped Persons in this publication for help in developing
lvcal criteria. The definitions used by the Division of Vocational
Rehabiltation and the Handicapped Childron's Section of the Offie

--16 .
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. of the Superintendent of Public instruction may be useful in
establishing criteria for identifying handicapped students. References
to other publications should not be substituted for the reyuested
hst of criteria.

Describe the additional services the local district will provide
these persons. These services should relate to each criterion
listed for the identification of disadvantaged and handicapped
persons. For example, if one of the criteria is reading two or
more years below grade level, indicate what service(s) will be
provided. The service(s) might include such things as a remedial
reading class or tutoring.

c. List programs you propose to coarate under special contract.

* RESO'JRCES 3. What an¢ how were school and community resources used in developing your program?

a. Advisory Councils:

1. Type (Genera;, Ocevpai.oaal Area, Specific Program)
2.  Occupational Repres:ntation (Job Classifications)
3. Utilizationr (Functions Performed)

b. Identify other community as well as school resources that were used in the
development of your program.

C. What resources were used in the plarning of your program objectives?

d. How will the schonl's program be articulated with various levels of education:
i.e., K-12, Post-Secondary, private schools?

<« Respond to all portions of the question. Is an advisory council
organized specifically for occupational education for disadvantaged
and handicapped persons? If nct, does the general advisory cowuiicil
serve in an advisory capacity on programs for these same persons?
Are specialized resources in the community utilized in developing
the program an. planning the objectives? What efforts are being
made to articulate programs and services for disadvantaged and
hanuicapped persons at various educational leveis?

* GUIDANCE 4. What are the ancillary and guidance services being pruvided to students in the
occupational program?

Specific guidances se‘vices

Placemert services

Foliow-up services

d. Student organizations and/or activities provided for occupational students.

D oW

<} /Include plans, if any, for guidance, job placement and follow-up
services for disadvantaged and handicapped persons.

Special services for this target group might be claimed as
justitication for an additional funding factor.

Inchude information on participation of disadvantaged and
handicapped persons m student orgarizations and activitics.

16
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ALUATION

PERSONNEL

OCCLU®PA.
TIONAL
PROGRAMS

OCCuUPA
TIONAL
PROGRAMS

5.

How do you plan to evaluate the occupational program?

Describe the components to be used 1 & formal, locally directed evaluation of the
occupational program. taking into consideration the relationship of the total program
objectves to the resules of the formal locally directed evaluztion, student and
community needs survey, placement information and follow-up studies.

< /ndicate whether the evaluation of the total occupational
education program includes programs and services for
disadvantaged and hardicapped persons.

If a special evaluation of the prcgrams and services for
handicapped and disadvantaged persons is tc be ronduc ‘ed,
describ¢ the components of this evaluation.

Personnel qualifications in relationship to occupational program assignment,

Describe the actions that are being taken to remove the deficiency f staff inembers
not meeting the minimum requirements of the DVTE Bulletin No. 4.

< "he qualifications described in Bulletin No. 4, Criteria for
Program Approval and Financial Support, apply to all occupa.

wonal education staff, including those assigned to programs
for disadvantaged and handicapped persons.

What program and/ur curriculum improvements are proposed for the coming year?

J. Whet curriculum modifications will be emphasized t) improve the school's
programs?

b. Thos: districts recewving tess than full approval on their previous Plan must
descrioe progress toward meeting the criteria established for full approval.

<M incinde information on programs and curriculum improve
ments for disadsantaged and handicap,ed persons.

Desciibe the activities proposed to improve program quality within five years?

a, Stutfing and planned meservice training ot statt
b. Physical facitites and equipment

C. Couvperative arrangement with other districts
d. Use of area resources

<@} Include information on activities fa, b, v, d) to improve
program quality for disadvantaged and handicapped persons
withint five yoars.



SECTIOND
ANNUAL PLAN AND APPROVAL
ESTIMATED NUMBER STUDENTS ENROLLED
IN CREDIT COURSES

Explanation of Entries

The first entry shows the program, Secretarial Tiaining, and an example of one class
(Typing 11) that would be found under such a program. The OE-C_ode and the numbgr
of credits each student will receive have been indicated. The estimated enrollment_ in
the individual class is fifteen, five juniors and ten seniors, and so reported._ Ot specific
importance is the notation that three of the fifteen students ha_v'e been diagnosed as
disadvaritaged and two as handicapped. This entry _exenjpllfues the reponin_g of
handicapped and disadvantaged students participating in regular occupational
programs.

The second entry, Interrelated Cooperative Education, indicates the inclusion of five
disadvantaged students and one handicapped student within a cooperative education
class. The entry is similar to the reporting of the inclusion of the disadvantaged and
handicapped students shown in the Typing Il entry.

The third entry depicts a sequence of four courses that make up a Special Oc-
cupational Program for handicapped and disadvantaged students. This compares 0 a
series of courses making up, for example, a secretarial training program. The first
course, Cooperative Special Education, has the proper code number indicated. In
column 3 are two new notations, one for special organizationa! structure (such as
membership in a joint agreement) and the other for an initial program claim for a course
being offered for the first time. Course credits are indicated in column 4 as 2 (one for
the work experience and one for the related class). A total of 20 students, ten juniors
and ten seniors, are enrolled in the class as indicated in columns 5, 8, and 9. All of the
students are claimed as handicapped in column 14,

The second course listed is CWT which is similarly filled out except that it is not being

clairned as an initial prograin. Also, ali twenty students have been identified as
disagvantaged.

The remining two courses named are occupational orientation cou:ses preparing

handicapped and disadvantaged students for occupations training at the upper
secondary level.
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FUNDING AND LOCAL ACCOUNTABILITY
/

Reimbursement

The funding policy of the Division of Vocationali and Technical Education is based
upon the unit or credit earned within approved occupational education curricula. In
addition, weighted factors are added to the base amount of reimbursement to arrive at
the total reimbursement for a given school district. The weighted factors are designed,
among other things, to increase funding in support of additional expenses associated
with starting new programs, operating joint agreements, and serving handicapped and
disadvantaged students.

The additional funding available through the weighted factors associated with
programs for handicapped and disadvantaged persons is intended to heip local districts
meet the additional costs incurred through the provisions of additional services
necessary to the occupational education of these persons.

Local Accountability
Most additional costs of services necessary to the occupational education o! handi-
capped and disadvantaged persons are readily apparent. However, some are more

indirect and not as easily computed nor recorded. The following list provides examples
of additional services and types of records to substantiate added .osts.

Services Involving

Additional Costs Documentation

Additional staff Individual staff contract

Special assignment of staff Individual staff contract

Staff development Record of payment
Record of staff attendance

Materials and equipment Record of payment

Curriculum develupmeit; modification Payment of salary
Contract

Payment of materials
Schedule modification Payment of added salary

Facility - equipment modification Computed facility cost
Record of payment for salary,
materials, etc.

Rent receipt

The following form, which is one example for recording expenditures related 1o
programs for handicapped and disadvantaged persons, breaks down the above
(..tegoties into components common to most local districts. This form or similar forms
facilitate accountability of federal funds.

21
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Suggested Form D/H-1

EXPENDITURES: OCCUPATIONAL EDUCATION FOR
DISADVANTAGED AND HANDICAPPED

SHOW ONLY THOSE SERVICES OR ITEMS WHICH ARE SPECIFICALLY FOR DISADVANTAG

Enroliment
{Unduplicated)

Disadvantaged
Handicapped

ED OR HANDICAPPED

INSTRUCTIONAL SERVICES

Occupational Education Instructors  # Full Time

FSTUDENTS SERVED

COST

## Part Time

Basic Education Teachers {t Full Time

# Part Time

Readers/Interpreters
For Bilingual

Btlind

Deaf

Other (specify)

Remedial Teachers:Therapists

Instructional Materials

Instructional Aides/Tutors

Educational Testing and Diagnosis

Extended S:hoo! Day, Week, or Term

Faculty {over-time or extended time)

Facilities (additional costs involved)

Other

SUPPORTIVE SERVICES .

Guidance and Counseling {{Statf ET |pT
Social Work & Family Involvement

fAobile Units # Units

Transportation
Field Trips & Other Special Activities

FACILITIES AND EQUIPMENT

Space Rental or Pro-Rated Costs

Moditication ot Facilities

Occupational Program Equipment

Equipment Maoditication

Facilities Maintenance Costs

RECRUITMENT AND ENROLLMENT

Promotional Material, Advertising, Etc.

Identification of Students :

Data Collection and Analysis

Entisting and Maintaining Community Support

JOB PLACEMENT AND FOLLOW-UP

Community and Employer Surveys

Labor Unmon Liaison

Guidance, Performance Evaluation, Follow up

Additional Staff # of Persons FT lp1

INDIRECT COSYS ESSENTIAL TO PROGRAM

Administration and Supervision litemize)

Curriculum Development litemize costs)

Consultants tdentify persons, purpose, time, etc.)
Teacher Traiming (identify by type & itemize costs)

@ Dther Expenditures Not Elsewhere Classified (itemize)

E119

IText Provided by ERIC

Total Cost

Total Cost

Total Cost

Total Cost

Total Cost

Total Cost

Total Cost




Letter
Ot
Notification

Pre audn

Audit
Visitation

Whatever record keeping method the local district uses it should identify (1) the in-
dividual handicapped or disadvantaged student, (2) the type of handicap and/or
disadvantagement, (3) the additional services provided to remediate the effects of the
handicap or disadvantagement, and (4) the additional costs of these services. If 8
student is claimed as being both disadvantaged and handicapped, the racords must
indicate the type of handicap and the disadvantagement, the services to remediate
both conditions and the additional cost for each service. In all cases, the local district
must have provided special additional services to handicapped or disadvantaged
persons which caused the district additional cost hefore a valid claim for reimbursment
can be made.

In the case of a special program, those special services and costs over and above the
costs of running similar regular programs would be those expenses identified with the
additional #ervice the handicapped and disadvantaged require in order to succeed.
These additional services identify the program as being something other than
homogeneous grouping in a parallel track.

Sonie additional costs (ie., in-service training of staff) cannot be identified with an
individual person, but relate 10 a group receiving specidl help. With proper attention
being given to record-keeping the audit of program costs and reimbursement claims is
a routine procedure.

Audit Procedures

This Fiscal and Statistical Unit, Division of Vocational and Technical Education, is
responsible for auditing local records. The following explanation of the audit process
includes information on the documents to be made available to the auditor during his
visit

Prior to the audit, the Division of Vocational and Technical Education will send to the
scheduled district a letter of notification enumerating the items (listed below under
Audit Visitation) that will be requested during the audit activity. A copy of this letter
will be sent to the Superintendent of the Educational Service Region. Also, if possible,
the auditor will contact local school officals prior to his arrival.

The field auditor will conduct pre-audit activities which include developing an in-
formation file on the local educational agency and identifying summary details (same
ag sent to the local educational agencies with the warrant), such as headcount, credits
yenerated, and distribution of funds. This first step in the au-litor’s review dces not
require direct contact with school officials. The main object is to determing tixit the
claim, as represented, has been paid in accordance with State Board policv

At the time of the visit, the field auditor will request seven basic items:

1. Date or dates designated for each reporting period as to the respective day of

claim for each program

2. Grade books or similar records used by the faculty to support the claim

3. Copy of criteria in Section C of the Local One-and Five-Year Plan used to identify
disadvantaged and handicapped students

4. Names of disadvantaged and handicapped students by class and by type of
handicap or disadvantagement

5 Records to support ciedit hours for each course

23 -
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Post-audit

Letter Of
Exception

Adjustment

6. Permanent student record showing credits given or attempted

7. Records in the format on page 22 (to be implemented in FY 1974 funding year)
to support expenditures for added costs identified with programs and services for
handicapped and disadvantaged persons

The auditor will also make note of those persons contacted during the audit activity to
insure that the appropriate responsible personnel are contacted.

The auditor will assemble the information obtained during the audit visitation and
compare it with the pre-audit data. He will prepare a summary of the audit which will
reflect this comparison and will provide reasons for any exceptions which may have
occurred. Along with the summary, the auditor will prepare comments in terms of any
additional information which will reflect any input to the audit file.

The Division of Vocational and Technical Education will identify by letier any ex-
ceptions found through the audit activity, whether an overpayment, or an un-
derpayment, and will specifically outline reasons for said exceptions. The local
educational agency may appeal an audit exception by an appeal procedure through the
Division of Vocational and Technical Education.

If no audit exceptions are found, a ieiter indicating such will be forwarded to the
district.

The Division of Vocational and Technical Education will normally make an adjustment
either at the mid-year reimbursenment period or at the time of the final payment in the
fiscal year during which the audit is conducted. The audit is based on a prior year's
activities and the adjustments are made in the current fiscal year. For example, FY 72
audit adjustment might be figured in the final reimbursement payment ior FY 74.

- 24



APPENDIX

The forms in the appendix are intended to serve only as guides for
local educational agencies interested in developing records to account
for the identification of handicapped and disadvantaged students and
the additional services provided for them. The criteria indicated on
some of the forms may need to be updated due to changes reflected in
thic publication. Samples are included for local educational agencies
which have data processing equipment and for those which do not have
access to such equipment. The Division thanks local educational
agencies contributing to this publication. The Division also acknow-
ledges that many other districts have recordkeeping procedures which
merit recognition.

[Retyped at the ERIC Clearinghouse in Career Education due to the
non-reproducibility of the original.]
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IDENTIFICATION OF STUDENTS AND SERVICES PROVIDED FOR
. HANDICAPPED AND DISADVANTAGED STUDENTS

Aiton Community Unit School District No. 11

Procedures

Grade 9 (Junior High School)

1.

The junior high schools send class lists to the IBM center for ninth grade print-outs of
students cards.

The student IBM cards are distributed to the junior high schools for marking.

Counselors check the cards for accuracy against class lists. They also identify the
students who are handicapped and/or disadvantaged utilizing permanent records,
health files and other available sources.

The cards are retuned to the IBM center for tabu!ation of students lists for each junior

high school. {Information reported is similar to that reported on senior high school
students).

Grade 10-12 (Senior High School)

1.

Senior high school counselors follow the same procedures as the junior high coun-
selors in the designation of handicapped and disadvantaged students.

The student designation process is conducted anew every semester in all areas. This is
necessary due to changing schedules, students entering or leaving, and students
whose handicapped or disadvantaged status may alte! or cease to exist.

Utilizing the completed cards, IBM personnel print-out a report which includes the
following information:

student identification number
student name

grade level

course name
disadvantagement code
handicap code

remedial program
occupational code number

The occupational code numbers, which indicate the student’s occupational in-
terest, provide information for long range planning of occupational curricula. The

report also includes a summary sheet with information on unduplicated number of
students.
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Suggested Forms

.ot -

!-l. »

VOCATIONAL
REIMBURSEMENT
3131

Note: Use only the suplied
IBM Mark Sense Pencils. A'ark
as many areas as are 8pp «Ca-
ble to the student. Corng ‘etly
§ili the bubble, it you need to
erase be sure no portion of
original mark remains.

MAKE NO EXTRA MARKS
ON THIS CARD

-

N\
F

- L]
—

DISADVANTAGED CODES

. Have difficulty communicating in writing or speaking.

. Are frequently absent from school work without cause.

. Have a reading level at least two grades below grade place-
ment.
Are from families dependent upon social agencies for
support or student is dependent upon social agencies for
support.

. Are physically or menta!ly handicapped & subject to one
or more of the kinds of disadvantaged listed above.

. Other criteria which clearly indicate educational, social,
cultural, economic, or other similar disadvantaged.

G

|
* e

————

")

——

—— o — o —

I OwW>»

/

/—HANDWD 1

2
VOCATIONAL , = =
REIMBURSEMENT  3-13-1
A. Heslth Deficiency or Defect should be

verified by the vchesl murse.

Mentsl Retardation sad Emotionsl Dis-
turhonee must be verified by ochosl
peychelogist.

NOTE: Use caly the cupplied 1BM
Mark Sense Penclle. Mork ss masy
sress os ars opplicable te the studest
Compilewtly HiIl the bubble, it you
ated w erase be sure oo porties of
origiss! mark remaime.

MAKE NO EXTRA MARKS
ON THIS CARD

N

N

9
l—=l

10

| pumy §

7

=

8
=

HANDICAPPED CODERS

1. Treissbie Mentolly Retarded whooe 1Q's range below 30 to .

1. Bducable Mantally Retarded whese IQ's renge frem sbout 30 to 60.

3. Hord of hesring individuals wheee sense of heoring is defective.

¢. Deaf individusls whose scase of hesring is asa-functiens! fer erdinery purposes.

§. Specch impaired students haviag asticesble opeech defort.

6. Viouslly impaired individusls whose viswsl scuity is reduced 8nd whea cor-
rected roquires apecial serviees.

7. Emotionally disturbed sre studests identified by the school peychelogist se
heviag emotions] hendicaps requiring ose or more special services, whether
or sot such services are sveilable.

8. Crippied are these fadividus!s heving impsirments coused by congenits! anom-
oly, discase or sccideat

9. Lesrning disabilities sre identified by o scheel peycholegist ex having shz:p
deficits in cognitive processes and merked uaderschievement.

10. Othee Bealth impaired with either :hysicel or ments! impairmens.

6

+ e
—]

5
=

K 4

=
—_—

=1

/

COURSE CODE NUMBER

OCCUPATIONAL FIELD CODE NUMBERS

Record only the course number which represents
take. In some cases you may have to use your judgment as to his intent.

the Advanced Course the student intends to

1AM carde ubmitted ot Aston Comenuinty Lira School Distiict No 11

-6 -
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Suggested Forms
RECOF.DS ON STUDENTS IDENTIFIED AS H ANDICAPPED OR DISADVANTAGED

CAHOKIA COMMUNITY UNIT DISTRICT NO. 187

Closs 9th 10th 11n 12th

NOM@® . . v ittt sttt Date
Last First Middle Initial

------

Address ...... oottt

0 0 00 00 08 00 0 s BN IS

'hon. O+ 0 5 0 60 5 0 SO LU BN Mo'. F‘mu"

-------------------

10

"

12

1. The 3x 5card is completed on each student 2t the time he enters an occupational orientation program,
2. Columns 1-10 relate to the criteria for the identification of handicapped and disadvantaged persons.

3. Lines 8-12 relate to the year in school.

4. Vocational and general counselors check cumulative folders to identify students who meet the criteria established
for identifying disadvantaged and handicapped persons.

5 Teacher compiete a vocational data sheet. which is color coded for each semester and summer term. Counselors
check the class register against the 3 x 5 card kept on each student.

VOCATIONAL DATA SHEET
Cahokia Senior High School
Cahokia, llinois

Subiject Instructor
Hour Credit Semester Date Schoo! Year 19— - 19 —
X Name iteri
9 10|11 |12|M]F Last First Middle 1121 3|4156]6}1718}9]}10
1
2
3
4
/\R —
J \;/_\—‘
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Suggested Form

ENROLLMENT AND SELECTED CHARACTERISTICS OF DISADVANTAGED PERSONS
VOCATIONAL EDUCATION®

{Students Who Are Unabie To Succeed In Regular Vocational Education Programs Classified by Primary Remediable Effect of
Disadvantagement )

REMEDIABLE EFFECTS OF DISADVANTAGEMENT

Non-Academic Effects
ACADEMIC DEFICIENCIES Which Prevent Success

SELECTED CHARACTERISTICS OF

VOCATIONAL EDUCATION STUDENTS

LA A

COMMUNICATION SKILLS COMPUTAT'O& OTHER BEHAVIOHA
CLASSIFIED AS DISADVANTAGED (ENGLISH LANGUAGE) E SKILLS l (Spec). OTHER®

(Specify)
*+TOTAL NUMBER ENROLLED No. Enrolle . Compré Disci- | Aoath
In Each Resd  Write Speak hend plinaryl pethy

"

“Won English Language Background
Spanish
American Indran
Eskimo

— French
Other (Specify]

Totai
— - ————— — ————— ————

Low Family income
Welfare Recipent

inadequatn For Basic Needs
otat

Dropouts
Actue!
Potential

Total

Migrant Worker Family

Tota!

Neglected or Detinquent Youth
_ ; Total " ;#;_ =__——_#,—_—_—=1

Race/Ethnic Groups
Negro
American [ndian
Spanish Surnamed
Other {(Specify)

Total
— e——
Adults (Include All Beyond .

Compulsory School Age-—
Select Only ONE)
Illiterates

Unemployed

Offenders

— — FOVIURIR | S t R | §
Total F
.- TP SIS ' ) - .- —————— = R emem = —
Isolation Geographic-

Transportation

Rural-Lack ot Opportunity

Urban-Lack -t Opportunity ]
Inadequate Transportation
Total . _ 1 ]
Other (Spectty)
Total l J
- . — [ - PR [ —
* Suggested Utilization of Resources and Gu'de for Expenditures. U. S Off.ce ol Lducation,
i Only This TOTAL s Undupheated Sinee Many € enttees May Have More Thas Jne Charactenstic And Hemediable Effect.
¢ OTHER In tah Entey Under OTHEHR Pleast T ndy o or Spraly Grang Appeogrite Hewding dand Adegeats lnfanmation

30. 33



Suggested Form

COMMUNITY HIGH SCHOOL DISTRICT 88
DuPage County, lilinois

Supplementary Report Requesting
Services and/or Materials to Aid the
Disadvantaged and Handicspped Students
Enrollied in Vocational Classes

In anticipation of State Department requests for justification and accountability, the following information must

accompany the requisitions requesting expenditures for disadvantaged and handicapped students enrolied in vocational
classes,

1. What 1s the nature of the problem involving the disadvantaged and handicapped students? (Poor in reading,
physically handicapped, frequently absent, at feast two years behind academically, socially handicapped, etc.)

2. Describe the proposed project (services ancd/or materials) in terms of solving the problems of the idertitied
disadvantaged and handicapped students.

3. How may vocational students wili be involved and in which vocational classes?

Vocational Classes Number of Vocational Enrollees
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4. What methods (pre-tests, teacher evaluation, previous giades, attendance records, dean’'s and counselor’s 1eports,
etc.) were used to determine the students’ present status?

5.  What methods witl be used to determine the students’ progress during the present enroliment period?

Proposal prepared by

Date

Attach Xerox copy of invoice.
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Suggested Form

AUDITOR'S ACCUMULATION SHEET

Division of Vocstionel and Technical Education '
State of inois

School

Occupational Class

Occupational Class Course Credit

Per Penod

Date of Audit Enroll
Auditor Date

Basis Grd. Lvl. Cat. Lvl.

of
Claim

(7] K20 L8] B

R [ i . . Y] . n
Name of Student Status souar Disadv Sporg depd Credit

1]2]3]S|1[2]3]s|1]213]S|1]2]3]S] Check

Total Course Head Count

FY-704 Page ot FY-704A Page of

o

Schools may keep records using DVTE auditor’s shect.  The following information could be recorded for each student:

(1) ldentficaton as either handicapped or disadvantaged. Both columns would be marked 1f the
student 1s both disarivantaged and handicapped.

(2) A Code numbet or letter related to the crtenia which identifies the handicap or disadvantagement
could be recorded n the proper columns (1, 2, 3, S).  The columns refer to semesters or quarters.
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